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Abstract 

 

The phenomenon of “children throwing stones at the police” in Turkey is a phenomenon of social 

marginalization and exclusion that is being discussed since 2006. At the same time it has caused various 

social reactions especially with the influence of the media. While at the beginning the society regarded 

these children as “little adults” or “little terrorists”, it was only after the children started damaging the 

society and it was understood that “punishment” or violence did not bring any results, people started to 

ask the question “who are these children throwing stones?” and started seeing them as “children” in the 

process of development rather than little men. The objective of this study is to understand and explain the 

social, cultural, geographical and economic factors surrounding these children who are being questioned 

as to who they are and why they are throwing stones within the framework of social marginalization 

and/or exclusion while at the same time to propose ways of “including” these children using an 

empowerment approach. Such an approach that focuses on empowerment is considered as a way to break 

the “social exclusion cycle” which is likely to be passed onto the coming generations and as a way to 

decrease the negative influence of socio-environmental conditions to the least possible through protective 

relationships for children and adolescents, high expectation messages and creating opportunities for 

participation/contribution.   

 

Key words: Children throwing stones, child delinquency, social exclusion and inclusion, social exclusion 

cycle, empowerment approach, marginalization.  

 

INTRODUCTION 

Year: 2006, Location: Southeastern Turkey. Protests and demonstrations continue in Diyarbakır. What 

distinguishes these demonstrations from others is that children of various ages are taking part in the 

protests in a risk-free and fearless manner as do the adults.  

Year: 2008, Location: Once again eastern and southeastern Turkey. This time children are at the fore 

fronts of the demonstrations; “throwing stones at the police”. 24 children are arrested by the time 

incidents end. Newspaper headlines ask: “Who are these children throwing stones?” 

Year: 2009, Location: Adana. Six of the children throwing stones at the police are sentenced to various 

prison terms of maximum 4 years while their instruments of crime (slingshot) are confiscated. 

Year: 2009, Location: Adana. “Singing as a precautionary measure by the police!”. The police forces in 

Adana play the bağlama (a stringed instrument) and the guitar in Adana’s banlieue neighborhoods which 

are overcrowded with migrant families. The aim is to prevent unauthorized demonstrations through 

singing songs for the children living in these neighborhoods.  

Year: 2010, Location: Şırnak. Six children of ages 15-18 are sentenced to 7 years and 5 months on the 

grounds that they took part in the unauthorized demonstrations and threw stones at the police.  
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Year: Again 2010,the court ruled to postpone the sentences of the children who were tried in court for 

participating in the illegal demonstrations and throwing stones at the security forces in Sirnak and the 

children are discharged. 

Year: 2011, Location: Hakkâri. Police warns the children taking part in the unauthorized demonstrations 

through the megaphone: “Kids go back home, Hakkari was the least successful city in university entrance 

exams, go home and study for your exams”.  

Year: 2011, Location: Şırnak. Community support police bureau teams visit the schools in Cizre’s Nur 

and Cudi neighborhoods where incidents take place, to warn the children about throwing stones at the 

security forces and the children are issued “honorary police cards”.  

 

Since 2006, social reactions towards the “stone throwing children”, a frequently discussed 

phenomenon, have varied across time or depending on the impacts of the social, political and financial 

climate. At times the media revealed the police’s aggressive responses towards the stone throwing 

children while at other times they published pictures of the children wandering around the streets on top 

of armed police cars. All of these facilitated shaping the reader’s perception of the stone throwing 

children and the police while conveying the desired message. Even though previously these children were 

regarded as “little adults” or “little terrorists”; after several discussions, exchange of ideas and sharing 

experiences on TV, in the newspapers and over the internet, the perception has shifted from “these 

children have to be punished!”, to asking the question “who are these children throwing stones?”. It was 

realized that these children are not small adults but rather “children” in their development stage.  

Only after the children were dependent on the streets, encouraged by the adults to use violence and 

commit crimes and started to take part in street combats, it was recognized that the children were not just 

the enforcers of violence but at the same time they had become victims of this violence. Only after the 

children created social unrest, the question “how can we rehabilitate them now?” started to be asked both 

by the media and the politicians and turned concerned eyes on the children and finally scientists and 

academicians were approached for their opinions on the issue. However, as it is common knowledge for 

scientists, for any social problem to be solved, the first step is its recognition followed by suggestions 

about the solution. Finally these policies formed should be applied in a patient and stable manner.  

Most of the literature that examines children and violence, crime, terror, child soldiers, children 

fighting wars or children living in conflict zones identifies their problems through the Universal 

Declaration of Children’s Rights and then searches for solutions. On the other hand, local or regional 

aspects of the problem and socio-cultural variables are rarely discussed. However, as it is the case for all 

social phenomena, “childhood” is also continuously shaped by historical, geographical, social, cultural 

and class-based circumstances. To form a meaningful perception of this phenomenon all of these different 

aspects have to be understood. When the children that throw stones at the police are assessed from a 

perspective that considers the historical, cultural, geographical, social and psychological context, it can be 

argued that it forms the last link of a “social exclusion circle”.  

The experiences of the children living in this region go beyond simple domestic violence or parental 

abuse. They witness almost all forms of social violence such as having to live and work on the streets, 

forced marriage, underage marriage, honor killings, suicides and terror while some of them experience 

these personally.  

This study aims to compile together the conclusions drawn from the data collected as part of the 

authors’ research and observations in the Eastern and Southeastern Anatolian regions between the years 

2005 and 2011, to expose the underlying reasons why these children or adolescents are preferably used in 

street combats, for the execution of honor killings or in other incidents of violence. Finally this study will 

present the recommendations proposed by the empowerment approaches a means to break the “social 

exclusion circle” while trying to understand the “children throwing stones at the police” phenomenon 

within the framework of social exclusion concept. 
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In this respect, this study will firstly discuss the notion of social exclusion and its relation with the 

phenomenon of children throwing stones at the police. Poverty, social acceptance and/or children’s 

perceptions about their acceptance or rejection by the society and finally the foundation formed during 

puberty due to its character as a developmental stage, are all regarded as agents that would help 

understand the rationale of this phenomenon. Secondly, this paper will consider how social exclusion is 

concretized in the case of children throwing stones at the police. This is realized through the examination 

of how spatial/physical exclusion and isolation from educational resources lead to exclusion from the 

processes of production and consumption. Finally, the authors will discuss recommendations for the 

future within the framework of the empowerment approach.  

 

1. Social Exclusion and the Phenomenon of Stone Throwing Children 

Social exclusion is a general concept that includes poverty and deprivation, and is characterized by its 

“use as a term to define the circumstances where individuals are unemployed, unskilled, have low 

incomes, lack sufficient accommodation, live in an environment (neighborhood) with high crime rates 

and suffer from a number of psychological or social problems” (Social Exclusion Unit, 2001).Put 

differently, “social exclusion” is a notion that replaces the static and one way conceptualization of 

poverty and deprivation in a more dynamic and multifaceted way. Within the literature, this concept is 

discussed along with the economic, spatial, physical, cultural and political exclusion. In principle this 

concept is analyzed through three different paradigms; weakening of social relations, the decrease in the 

levels of participation to the division of labor and the intra-group solidarity of those marginalized as a 

reaction to the “monopolization” (formation of a dominant group that holds power and authority) of social 

resources. (Tolan, 2010).  

According to the 2004 UNICEF Report child labor, living on the streets, juvenile delinquency, the use 

of children in armed combats, missing parents and forced underage marriages are among the issues that 

reflect the highest levels of risk for “poor children”.  

Pertaining to the phenomenon of children throwing stones at the police, both “social learning” which 

is a direct consequence of living in an environment characterized by violent events and the 

marginalization feeling felt by those who encourage these children for participating in combats, are 

important. They are significant as it has been proven that children take part in these demonstrations and 

armed combats even more frequently after they are sentenced. Thus, penalizing and more importantly 

penalizing children at this age group strengthens the negative state and police image in the minds of these 

children and increases anger and marginalization instead of ensuring security and social harmony and 

prove that the number of children and others who suffer also increase.  

When one studies the literature, it is once again noticed that the marginalized groups are more 

inclined to demonstrate stressful and pathological behavior. (Myers, 1992; Williams, 2001). According to 

the social psychological evidence gathered during clinical studies, the individuals who are rejected by the 

rest of the society act more aggressively (Buckley et al. 2004; Twenge et al. 2001) and react in ways that 

are hardly socially acceptable (for example cooperating or asking for help) (Twenge et al., 2003). Taking 

meaningless and aimless risks and making unhealthy choices are also among the most explicit types of 

behavior of socially rejected groups. (Twenge et al., 2003) state that in the process of “self-regulation”, 

“marginalization” acts as an important indicator. In this regard, the self-regulation processes of socially 

marginalized groups or of those individuals who realize they will face marginalization in the future, are 

disrupted (for instance more consumption, resistance, recklessness etc.).  

Human beings strive for social acceptance by different groups in most part of their lives. 

Throughout this challenging and long process that might even take years, people try to learn socially 

acceptable behavioral norms, acquire marketable skills, maintain good relations and finally learn good 
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acquaintance skills. Actually this is one of the basic aims of education. In order to achieve the entire 

above mentioned, one has to have an efficient capacity to change people’s attitudes and be able to adapt 

to socially set standards. Self-regulation is how this capacity is frequently defined. One of the objectives 

of self-regulation is to guarantee the acceptance of others. Theoretically, the individual might react to 

social exclusion in two ways: either by improving or by damaging his/her self-regulation process. 

Previous studies have shown that defects are usually more than the progress achieved (Baumeister et al., 

2005). 

From a social and historical perspective, the groups that are marginalized by the dominant culture 

are more prone to committing crime, having low performance levels at school and in other intellectual 

areas, are most of the time unable to contribute positively to the social life, are more inclined to develop 

substance addictions, to commit suicide and to conduct other self-destructive behavior. When self-

regulation is active, individuals can control themselves and are able to avoid socially unacceptable 

behavior or resist seductions, and obey the rules. Even if they experience some short-term effects, in the 

long run they would be more willing to act constructively and contribute positively to the society in 

general. The direct or indirect messages which bear hints of rejection and marginalization, on the 

contrary, decrease the motivation levels and willingness of these individuals to act constructively while 

the feelings of heartbreak and exclusion tragically bring along destructive behavior towards themselves or 

others. Sure enough the phenomenon of children throwing stones at the police demonstrates this situation 

tangibly. 

The social exclusion of the groups that the children belong to will be discussed in the next section. 

However apart from these, the “exclusionist” messages conveyed by the media in this process should also 

be taken into account. Displaying the children or the youth as acting anti-socially and as targets before the 

society highlighted the concerns with respect to “punishing” them instead of their protection. This is not 

only the case for this specific subject matter or relevant to our country but is also valid for other issues 

related to children and is valid in other countries. The media is from time to time more inclined to see the 

children as criminals, defects and trouble makers instead of potential victims of violence and therefore 

portray them as such (Browne and Falshaw, 1998). 

The children and the teenagers that are subjects of this study are the groups that feel the impacts of 

social exclusion most intensely and are the last link of social exclusion that has almost attained a cyclic 

character. Regarding the children living in the region, it is realized that they are at the center of various 

problems that are typical of childhood or adolescence including living on the streets, committing suicide, 

under aged and forced marriages and substance addiction. According to the SHCEK report on the 

Evaluation of the Child Protection System (SHÇEK, 2005), 34.1% of those children who receive services 

from  children and youth centers that serve the children living on the streets or child workers, are from the 

Southeastern Anatolian region. Again, according to a study conducted in Adiyaman, 370 people tried to 

commit suicide in only one year (2007-8) while 75% of these are adolescents between the ages 15-24 and 

80% are young females. Following this, underage marriage is also most common in this region but the 

number of child brides cannot be known as researchers frequently come across legal and cultural barriers. 

Since the marriages are not legal they are performed through “religious ceremonies” instead of civil 

marriages and children cannot report them to the police because of social pressure they face. According to 

the “Turkey Shadow Report” prepared by Association for Women’s Human Rights – New Solutions and 

supported by the Women’s Platform for Turkish Penal Code, 7.7% of all couples in Turkey are not legally 

wed and 7.4% claim they are only wed through religious ceremonies. (CEDAW Turkey Shadow Report, 

2004). In Turkey 15.5% are early marriages that are performed through a judge’s approval as ordered by 

the Civil Code. When the number of religious marriages is added to these official numbers, it is possible 

to state that the actual percentage of child brides in Turkey is around 30%. The report demonstrates that in 

the East and Southeastern region, the motivations for marrying off daughters range from money to bride 

exchanges between families and to ending family feuds. 
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Living on the streets and substance addiction are also among the fundamental problems faced by the 

children in the region. A certain number of children that go on the streets for work cannot give up living 

on the streets and again some of these children become addicted to various spirits and substances. 

Street children are one of the problematic issues for both developing and developed countries. In the 

industrialized countries such as the United Kingdom or the United States, street children are depicted as 

those children that “run away from home” meaning those who leave their houses without permission and 

stay out through the night (Browne and Falshaw, 1998). In Turkey, on the contrary, children working on 

the streets refer to a different group when talking about children living on the streets; since while children 

working on the streets continue seeing their families or keep their ties with the school, street children 

choose the streets as their place of settlement (Kocadaş and Özgür, 2011).  

The reasons for these children to live on the streets as well as their ability to endure the street life are 

all related to “marginalization”. According to the Barnardos and Centrepoint projects implemented by 

The Children’s Society in the UK, marginalized/isolated children and youth mostly embrace an attitude 

that rejects those who “approach them” and try to survive on their own. Being drifted into crime is one of 

the main risk factors for children living or working on the streets. The child on the street resorts to 

violence to protect himself/herself from the risks and dangers of the street and/or is exposed to violence 

excessively and thus normalizes it (Kocadaş, Özbulut and Özgür Sayar, 2007). Children whose childhood 

had a negative impact on them are more prone to be victims a second time and are more inclined to 

committing crime in order to control their own surroundings or exist outside the society (Hamilton and 

Browne, 1998; Falshaw, Browne and Hollin, 1996).  Straus (1994) has determined that after a month, one 

in every two children on the street commit crimes of prostitution, extortion, substance use and offences 

that would help them protect/support themselves. Children who return home might also run away again 

since they think that the problems outside are easier to deal with than those at home.  

In a study where the life stories or the “crime careers” of the women who commit street crimes are 

investigated, it has been shown that the women first become “victims”, then they turn into “those who try 

to survive” and finally they become “criminals”. It was found out that the women first try to survive as 

the victims of the crime and later become offenders in order to survive as it is the case in every story 

related to crime (Gilfus, 1992). 

According to the report prepared by TÜİK on the children that come to or that are brought to the 

security unit, most of these children are those that have committed small offences such as theft, injury 

(%46.791) and those that are the victims of various crimes (%23.734). The offences committed mostly 

target “property” and in reality demonstrate the deterministic effect of poverty on criminal offences. 

Several previous studies have also determined the relationship between poverty and criminal offences 

(Uluğtekin, 1991). 

Substance addiction is also one of the factors that lead to violence or crime and it is mostly a risk for 

street children. For example, according to a qualitative study conducted in Malatya for understanding the 

subjective perspectives of children who are addicted to various substances, one of the main agents for 

children’s addiction to the street and to these substances has been found out as “peer/friend groups” and it 

has been determined that children slowly drift away from educational institutions but realize this at a very 

later stage and all of these children are inclined towards crime. It has been also discovered that these 

children start stealing at small ages and stealing becomes a habit while theft, inflicting injury or 

smuggling become common practice and that most of these small scale crimes are not recorded by the 

police. Another interesting point is the ways that the children describe or perceive the act of crime. Below 

are some of the answers given by the children when asked “what is crime”. Here the deterministic 
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character of poverty is obviously reflected in the ways children define crime (Özgür Sayar and Özbulut, 

2007): 

S 1: Being a psychopath, thinking of oneself as superior to others and enjoying dirt (“dirt” 

expressed here is the word that the children use to define rape).    

S 8: It is bad, should not be done unless one is without money or one is obliged to do it 

S 9: Wrongful acts and sins are called crime.  

S 10: Stealing is crime. 

When the above mentioned risks and challenges that the children face are combined with the 

specificities of childhood and especially adolescence, children inevitably experience all kinds of abuse. 

Especially adolescence is a difficult time period as it reflects changes and developments in every area, 

therefore taking risks and violence as well as the level of aggressiveness reach peak points. Violence 

increases during adolescence. The child, who acts violently for the first time during his /her childhood, 

carries this habit over to adolescence period. Most of the young individuals act violently for the first time 

during adolescence. For some of these youth, violence is the means for attaining respect from their peers, 

increasing their self value or for demonstrating that they can act independently without the supervision of 

the adults (Laufer and Harel, 2003). This is also a period where several psycho-social problems are 

experienced and therefore where the risks of diversion are the highest. These problems are issues that can 

be directly or indirectly the reasons or the consequences of violence and aggressiveness like 

psychological problems, generation clashes, alcohol and substance use, underage labor, unemployment 

and problems related to using spare time, economic problems, anomie and alienation problem (Kocadaş, 

Özgür and Özbulut, 2010).    

Balcıoğlu (2000) also lists the reasons for the increase of violence during adolescence as such: 

1. The increase in poverty rates and unjust income distribution especially during the last couple of 

years. 

2. Uncontrolled settlements and population increase at various settlement units, mostly big cities as a 

result of migration waves. 

3. The feeling of insecurity caused by unemployment. 

4. Cultural degeneration and alienation, arabesque and fantasy music. 

5. Resorting to violence to solve social problems. Negative effects of domestic violence and violence 

at school. 

6. The increase of unjust and unequal practices within the education system.  

7. Crowded classes, lack of guidance and orientation, posting individuals with insufficient training to 

teaching positions. Appointing everyone with an undergraduate diploma as teachers in order to 

solve the problem of shortage.  

8. Provocation and promotion of the instinct to arm one’s self. 

9. The news programs and other shows produced by print and visual media organs containing 

elements of violence. TV series that fuel sentimentality. 

10. Losing hopes about the future. Unhappiness and lack of self-confidence. 
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11. Lack of trust in those who govern the country. 

12. Constantly changing education programs, the decrease in success rates and the reactions towards 

the education system that is competitive and of poor quality. 

13. The homogenizing practices and the strict, tabooistic rules of the middle school discipline code. 

In reality, even though this period is considered as high risk for inclination towards violence and 

aggressiveness, it is also a turning point by means of change and development as it is the most convenient 

period for change/development and the period in which most success can be attained. When the 

phenomena of violence and crime are analyzed, one should also consider how social, cultural, economic, 

political and legal factors trigger adolescent violence as distinct from individualistic and periodic 

characteristics. 

Is it a coincidence that these children who are poor, abused, abandoned, forced to marry and/or 

underage, left with the responsibilities of a home in the streets, have met or were introduced to the other 

face of the street, drifted away from school/education for work or other reasons, started using substances 

on the street, learnt “violence” as a self-defense mechanism and committed crime or witnessed crime if 

not experienced it personally and have been brought up in this environment are at the forefronts of street 

combats even though they risk their own lives or take up leading roles in honor killings or they are 

psychologically or socially forced to do so? Or is it an unexpected result? Can it be a surprise or a 

disappointment?  

 

2- Spatial and Physical Exclusion and Economic Exclusion as a Determinant of Space  

Definition of the term “social space” and its popularity as well as its use by different disciplines 

happened only after the 1980’s and gained momentum especially in the 1990s.By mid 1930s the “social 

ecology” approach had become more common and when sociologists started explaining class and power 

distribution patterns within the society by using this term, we witness that it was used specifically for 

studies on “crime”. According to Harvey, every distinct mode or social formation of production brings 

forth a cluster of distinctive time and space exercises and concepts. To comprehend these practices and 

terms, the nature of those “spatial practices” have to be opened to discussion within that social 

framework. For this reason, the aptitude and use of space, its dominance and control as well as how it is 

produced should all be questioned (White and Sutton, 1995). 

Studies on the nature of space have usually examined the perceptions and specific experiences 

related to class, gender and ethnic background. These are issues such as youth sub-culture (McRobbie, 

1991), the ways that young people use public and social space and how space is structured or used by 

marginal groups (Sassen, 1993; Mees, 1994). Such studies have questioned whether the use of space 

within the framework of power relations in socially fragmented societies becomes a subject on its own for 

its users.  

City plans are determined by those who possess political and economic power and this in turn 

generates consequences on everything that have an impact on social life such as accommodation, social 

services, transportation, pollution and schools. For this reason, studies that examine the relationship 

between crime and space have determined that street crimes are especially caused by environmental 

factors. To give an example, it was discovered that in places where there is sufficient lighting the fear of 

crime experienced by women are less (Painter, 1992; Trench et al, 1992; Valentine, 1990). The “more 

secure city” arrangements performed at later times have always paid attention to this spatial perception 

and its reconstruction. 
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The influence of space/environment (neighborhood) on individuals’ life chances is one of the most 

frequently discussed subjects among academic circles. Thus, managers have tried to include the 

marginalized groups back into the circles of production and consumption in their forecasts through the 

use of this concept. To give an example, in the United Kingdom the problem of inequality between 

different neighborhoods has been at the centre of the government’s attention and in 1997 a “Social 

Exclusion Unit” has been set up by the government under the jurisdiction of the cabinet. This unit 

prepared a national report titled as “Preventing Social Exclusion “in 2001. 

Within the framework of the exclusion approach where spatial and physical conditions are considered 

as dominant, the intra-neighborhood inequality and the impact of this inequality on individuals’ self-

regulation processes are at the centre. In fact, that the spatial impact is only discussed within the context 

of the child’s “socialization” while the impact on adults are restricted to “marginal” forms highlights the 

fact that this is the most exaggerated form of “poverty culture” approach. It should be underlined that the 

spatial factors that determine adult life such as access to resources or the effects of hope and information 

have also various impacts on adults and also lifelong learning model should not be forgotten (Buck, 

2001). 

To understand social problems and specially the phenomenon of children tending or being encouraged 

for crime, it is certainly of utmost importance to analyze the geographical factors and the historical 

processes that this region has lived through. When examined historically it is understood that internal and 

forced migration both has deterministic effects on the future of the region. It is a generally acknowledged 

fact that the underlying reason for many basic social problems experienced in Turkey including the 

phenomenon of “crime oriented children” is “internal migration”. Eastern and Southeastern Anatolian 

region that is the subject matter for this study is characterized principally by the internal forced migration 

due to terror which especially was highest in the 1990s. The reasons for migration and its consequences, 

in other words it’s past and present are both important to comprehend the reality of the region. Internal 

migration and forced displacement should be evaluated from two perspectives, “regional 

inequality/imbalance” and political reasons. 

Studies that look into the Eastern and Southeastern Anatolian regions frequently discuss the concept 

of “regional inequality” regardless of discipline. Regional inequality is explained through both 

geographical and socio economic reasons. When questioned from a geographical perspective or put 

differently the physical conditions of the region and the imbalanced distribution of natural resources, 

Eastern and Southeastern Anatolian regions are more prone to slower development paces when compared 

with other regions. This can be explained through factors such as lack of water resources, cold climate, 

and inconvenient transportation conditions. 

From a limited perspective, regional inequality can be explained by the inequality in social and 

economic opportunities. Imbalance in economic opportunities refers to the situation when people do not 

have the same income levels even though they work under the same conditions, while social opportunity 

imbalance refers to the lack of equal opportunities with respect to health services, educational services, art 

and culture activities and even when they are choosing their partners (Dinler; 1994: 123).Lack of equal 

opportunities is not only a phenomenon of underdeveloped or developing countries but also frequently 

comes up in developed countries at various intensities and could easily take place in an advanced city. 

When considered from the Turkish perspective, the basic indicators of regional inequality are factors such 

as population moves, agricultural indicators, industrialization, national income, transportation, 

communication, health services, educational services, consumption of electricity, and malnutrition 

(Gündüz, 1990: 43). When these factors are analyzed, the region is below the country average by means 

of employment levels and other social indicators. According to the UNDP Turkey report that was 

published in 2001, the average deprivation level in those regions with higher humanitarian developments 

was found as 0,190 while the average deprivation level for the cities with low humanitarian development 

levels that are almost all in the Eastern and Southeastern Anatolian regions was as high as 0,436.36.8% of 
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these emanate from educational indicators, 35.6% from levels of income while 27.6% emanate from 

health indicators (UNDP, 2001). When the outcomes of income deprivation are analyzed, the region is 

again in a disadvantaged position by means of literacy, infant mortality rates and the population that 

receives drinking water services. When the per capita income levels are investigated in line with the data 

published in 2003, Eastern Anatolian region has the lowest share with 57 million TL while it is followed 

by Southeastern Anatolian region with 63 million TL and both regions are way below the general Turkey 

average with 464 million TL. All of these indicators related to poverty and deprivation clearly 

demonstrate the underdevelopment level for these regions (DPT, 2003). According to TÜİK (2007) data, 

Southeastern Anatolian region has the highest poverty rates with 33.6%. 

To summarize, as underlined in almost every study conducted in the region, the region is 

characterized by poverty and low education levels. Regional inequality still continues to exist while it is 

one of the main explanations for the migration from the East to the West and from rural to urban areas.  

The region is at the same time shaken up and injured with political incidents. In the 1990s, there was a 

significant increase of migration waves within Turkey, in the form of internal displacement, especially 

from Eastern and Southeastern Anatolian regions to the West and to the city centers. According to some 

sources, over 4000 villages have been evacuated due to security reasons or armed combat while 

approximately 2.5 million people were forced to migrate (İçduygu and Ünalan, 1998). The most 

significant aspect of internal displacement is that those who have to migrate are unprepared for its 

consequences unlike those who migrate willingly and plan for it. The destination is chosen for safety 

reasons, the act of migration is a collective action since bigger families usually migrate together and 

finally the destination is usually not equipped well enough to accommodate these new migrants in a 

healthy and humanitarian way. The Turkish Parliament’s Commission Report on the reasons and 

consequences of forced migration (Report of the Parliament Research Commission formed to investigate 

the problems faced by citizens who had to migrate due to the evacuation of settlement units in Eastern 

and Southeastern Anatolia and to determine the measures to be taken) states that those people who are 

forced to migrate are left on their own. Not only there is no unit to coordinate this migration move, 

municipalities had to deal with the consequences of such a large scale move even though they lacked the 

necessary resources. Once again according to this report, health issues, problems related to education, 

challenges faced at the arrival destination, accommodation problems (shanty house phenomenon), 

unemployment and social problems have all come up following this migration wave (TBMM, 1998: 22-

23). In line with this, the family structures within those families that have experienced forced migration 

have also changed. It has been found out that forced migration has the same negative impact on humans 

as torture. As a result of migration adaptation issues have occurred, along with post-traumatic stress, 

anxiety, depression and somatoform defects (Aker et al., 2002: 97-103). 

Besides the fundamental problems related to migration and despite the expectations with respect to 

the improvement of basic health and educational services, the most basic health and educational services 

are still least developed in Eastern and Southeastern Anatolian regions. State Planning Organization 

(DPT) study that examines geographical distribution with respect to health indicators show that the 

population numbers per doctor in the Southeastern Anatolian region is 1821 while it is 10521 per any 

health personnel. The population numbers are 1329 per doctor and 460 per health personnel for the 

Eastern Anatolian region which makes it the second least developed in the rankings. It has been 

discovered that most health personnel in Turkey reside in Marmara, Aegean and Central Anatolian 

regions. (DPT, 2002). According to the study conducted by State Statistics Institute (DİE) Turkey can be 

divided into 16 health regions when categorized according to the number of doctors and the population 

per doctor. In this classification, again the Eastern and Southeastern Anatolian regions are way below the 

country average with respect to the most basic aspect of “health sector human resources” which is the 

number of doctors and its ratio to the population. (DİE, 2006). 
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3. Education Process, Cultural Factors and Social Exclusion 
When the educational opportunities provided for the students are analyzed, it has been discovered that 

there are significant differences between regions, cities and even towns. (Çıngı, Kadılar, Koçberber, 

2008). Most of the studies conducted underline that the region is behind the others with respect to 

schooling and gender equality ratios for education. Along with this, for instance the studies that use 

“educational opportunities circle” pertaining to the regional differences within primary and secondary 

education, these regions have exhibited different structures of opportunities. Especially the Eastern and 

Southeastern Anatolian regions have specific needs in the area of education and despite the fact that these 

regions are below Turkey average on basic infrastructure and education investments, following the 

increase in the number of schools built and as they are equipped with every possible physical gear, these 

schools have scored very close to the country average on physical infrastructure opportunities. (Kazancık 

and Koçberber, 2007; Koçberber and Kazancık, 2010). Along the same lines, a study that looks into the 

relationship between development levels and university entrance exams (ÖSS), the relationship between 

one of the indicators for quality of education - the level of success in OSS - and the GDP per capita was 

positive (meaningful) while it was negative with the variable that provides the number of students per 

teacher (meaningful) and finally for the east-west divide, the relationship was found meaningful for the 

West. (Yapraklı, Öztürk and Emsen, 2006).It can be stated that it is necessary to keep in mind the 

relationship between success at school and poverty when assessing the failures in education.  

The results of internal migration especially for the children are unjust and unequal living 

conditions not only within the region itself but also in the West and within big cities. Children who grow 

up in the outskirts of the cities or in old city centers and thus in the places that the residents are slowly 

leaving and where there are no possibilities of taking advantage of the city’s opportunities, in the areas 

that are spatially and socially marginalized; are confused due to the feeling of emptiness as they neither 

belong to the village nor to the city. While describing Tarlabasi which is such a living space in Istanbul, 

Enlil and Dinçer (2003:429) claim that it is one of the areas where one can see the difference between the 

poor and the rich most visibly and that the children here “act like they are playing games while they 

wander around the mountains of garbage and ruins which resemble war zones”.   

All of these physical, political, social and cultural factors have almost acquired a cyclical character 

and have caused a deadlock as for their consequences. There are two different approaches when 

discussing these reasons and the consequences. Those within the first group defend the dominance of 

terror and political reasons and focus on political solutions for ending the incidents in the region, for 

improving social and economic conditions and for attaining social rest. Those in the second group on the 

other hand argue that the unequal policies which already exist have led to terror and violence, and that 

without eliminating regional differences and other inequalities, there will not be peace. People may 

continue to discuss the centuries-old chicken or egg question; a generation has been brought up lost in all 

of these discussions and deadlocks. And the new generation is coming angry, defeated, intimidated, 

believed or made to believe in their defeat with stones in their hands. 

 

4. The Assessment of the Phenomenon Within the Framework of the Empowerment Approach 

and Recommendations 

“Social development” is significant for dealing with structural disadvantages. It is important to 

remember: the real actions and activities of people are shaped by both their productive positions (worker, 

unemployed, student etc.) and their consumption levels (income levels, houses etc.). Thus to work with 

marginalized individuals or to defend their rights and efforts to include them in the society requires 

opening up special personal spaces for them and supporting their active participation in community life, 

while it is necessary to ensure they use public space and make use of public resources. Behavioral models 

focus on the assumption that pathological behaviors learnt during childhood or adolescence determines 

life trends. However, these negative impacts can easily change through other positive factors throughout 
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the life time. Especially participation in production and the ability to produce cultural and economic 

assets increases life chances (Buck, 2001). 

According to White and Sutton (1995), to respond humanely to the problems that surround crime, 

the already existing economic and social climate has to be changed. For this; 

- Re-distribution of public resources has to be guarded,  

- Employment opportunities have to be provided,  

- More local control have to be brought on personal space, 

- Local administrations have to be supported while providing services and within decision making 

processes,  

- For policing services more support and more efficient cooperation between the police and other groups 

have to be ensured, 

- Consultancy and advocacy activities for social services have to be conducted, 

- Regional development has to be ensured under the control of the local democratic administration.  

Fighting crime or other anti-social behavior should not be perceived as presenting “control 

packages” and rehabilitating “risk groups” or changing them; but rather preventing crime should be seen 

as a supportive and developmental process which takes advocacy or “empowerment” as principle. Since 

we know that children which make up the target groups for social control or rehabilitation and throw 

stones belong to the most desperate, marginalized and isolated groups and those they are not only the 

criminals but also the victims of that crime.  

For an empowerment approach, the most helpful resource would be “resilience studies”. Even in 

the worst case scenarios that children face (children that become gang members, sexually abused etc), we 

can see that half of these children overcome the negative impacts and work towards more positive 

developmental results. (Rutter 1987, 1989). The findings of this research provide a very significant 

present to us: hope. Because, hope is one of the feelings that is most needed. These research studies have 

demonstrated that protective factors are more effective when compared with risk factors and that the 

negative impacts of risk factors can easily be dispersed. An environment that fulfills the needs of feeling 

safe, loved and belonging, being respected, having control and having hopes an environment where the 

most basic protective and supportive measures are taken (Sandler, 2001).  

Saleebey (2006) uses an empowerment approach to categorize protective environmental factors 

for children and adolescents and divides them into three different groups; protective relations, messages 

of high expectations and opportunities for participation/contribution. When children throwing stones at 

the police are assessed within the framework of these three factors, one can find significant clues for an 

empowerment focused inhibition.  

The first of these protective relationships is a message conveyed for supporting loved ones in 

other words a message of trust, of unconditional love and to let the person know that they are there for 

him/her. Sometimes the most symbolic and smallest messages (tap on the shoulder, a smile, 

congratulating etc.) facilitate healing/change/recovery. We can take an important step for the children 

throwing stones at the police by taking the stones out of their hands, showing them a new direction and 

helping them forget their past experiences as soon as we perceive them as “our own children” instead of 

the “others” or the “children of the others”, when we take them into a “protective network” circle at 

school, at the park or in any social space, not thinking that the only support they will get would be from 

their families. This change of perception, attitude and behavior will inevitably lead to a progressive social 

change. 

The second protective factor is high expectations. In every protective relationship, there are clear 

and positive individualistic expectations. What is expected from children or adolescents have to be 

conveyed very clearly and regulatory rules for guidance have to necessarily exist. Here one has to pay 

attention to the “justness” of these rules and that they are perceived as such while children/adolescents 

participate in and contribute to the making of these rules. The environment that children throwing stones 
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at the police live in and their opportunities were briefly discussed above. One can see the act of throwing 

stones as a symbol for “challenging the rules”. The stones thrown at the police are actually meant for the 

system. However the police is there to protect them and children throwing stones at them caused the 

police to take measures that would protect themselves. In this case, there is a contradiction with respect to 

what the children have learnt or what they have been taught. It is possible for the children to think that 

they are fighting an injustice that they believe in while throwing those stones. Since children’s feelings of 

justice are not as complicated as of the adults, this is manifested more naively. Therefore at this point we 

have to investigate: What did we expect from these children? Do we really know our expectation? Did we 

put out our expectations in appropriate ways and did we take their opinion before doing so? And lastly 

how can we really communicate what we expect from them and how can we encourage them to become 

normal citizens and obey rules?  

The third protective factor proposed by this approach is participation and opportunities for 

contribution. This factor is mostly dependent upon protective relationships and high expectations. The 

opportunities we will provide for children’s participation and contribution will be determined by our 

protective relationships with them and our expectations from them. Caring, being genuinely concerned for 

them, trusting them and sharing our expectations from them with themselves are the preconditions for 

providing opportunities for these children. What do we do to make sure that the children throwing stones 

at the police exclusively and children in general become a part of the society and that they become 

individuals who contribute? Do children throwing stones at the police really need rehabilitation or special 

support? Or do they only need to be loved, accepted, respected and enjoy their most basic rights like other 

“normal” children? Going to school without having to work or being forced to marry, living in an 

environment free of armed combat or tank noises, going to school or to the hospital without leaving their 

village will empower them and change their lives and perceptions about their current situations and 

finally help them understand that they are not “outside” but “inside”.  
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